Drawing from two samples of Asian American emerging adults, one in an ethnically concentrated context (n = 108) 
development of ethnic identity. As such, much of the research on ethnic identity has been acontextual. To address this limitation, the current study adopts an ecological approach (Bronfenbrenner, 1979; García-Coll et al., 1996; Lerner, 1996) and examines the context in which ethnic identity develops.
Specifically, we examined (a) how ethnic identity and other-group attitudes relate to psychosocial functioning (i.e., depression, self-esteem, and connectedness to parents) and (b) how context moderates these relations. We drew from two samples of Asian American emerging adults, one from an ethnically dispersed context, and the other, from an ethnically concentrated context (Birman, Trickett, & Buchanan, 2005) . The first context, in the Midwest, is predominantly White with few Asians (dispersed). The second context, on the West Coast, is ethnically diverse, with a substantial Asian community (concentrated).
Ethnic Identity and Psychosocial Functioning
Ethnic identity is defined as "a dynamic, multidimensional construct that refers to one's identity or sense of self as a member of an ethnic group" (Phinney, 2003, p. 63) . It embodies the level and kind of involvement with one's ethnic group and involves cognitive, emotional, and behavioral aspects concerning the role of ethnicity in one's life.
Some studies have found that ethnic identity is significantly linked to psychosocial adjustment, whereas others have found no such link. In studies of Asian, Mexican, and African American adolescents and emerging adults, for instance, ethnic identity was linked to more positive adjustment in terms of loneliness, depression, self-esteem, academic self-confidence, and a sense of purpose in life (feeling that one is achieving one's goals, that life is filled with good things, and that it is under one's control; Crocker, Luhtanen, Blaine, & Broadnax, 1994; Lee, 2003; Martinez & Dukes, 1997; Phinney, 1992; Phinney & Alipuria, 1990; Roberts et al., 1999) . Similarly, in a study of Chinese American emerging adults, cultural orientation (e.g., being proud of one's culture) was positively linked to self-esteem (Tsai, Ying, & Lee, 2001) . Taken together, these findings suggest that-for many racial and ethnic minority groups-ethnic identity promotes adjustment.
However, several studies also showed that ethnic identity does not always promote adjustment. One review of Latino samples, for example, showed that ethnic identity was related to adjustment in some studies, but not others (Umana-Taylor, Diversi, & Fine, 2002) . A review of African American samples also showed that ethnic identity was unrelated to self-esteem (Phinney, 1990) . Still, other studies of Asian Indian adolescents (Farver, Narang, & Bhadha, 2002) and minority adolescents in Europe (Valk, 2000; Verkuyten, 1995) showed that ethnic identity was unrelated to self-esteem and anxiety. Furthermore, a longitudinal study of 1st-year college students (African American, Latino, Asian, American Indian, and mixed students) showed that ethnic identity was unrelated to their social life, physical health, and college adjustment 1 year later (Saylor & Aries, 1999) . As such, these studies suggest that ethnic identity does not always predict functioning.
In sum, findings about the links between ethnic identity and psychosocial functioning are inconsistent. These inconsistencies could be due, in part, to the different contexts from which the samples were drawn. Despite their importance, contextual factors such as ethnic density, status, and cohesiveness were rarely included in the analyses or interpretation of results. This oversight impedes our ability to discern why ethnic identity is linked to functioning in some instances and not others.
Other-Group Attitudes and Psychosocial Functioning
Like ethnic identity, other-group attitudes have important implications for the well-being of minority adolescents (Berry, 1980; Phinney, 1990) . Other-group attitudes refer to one's attitudes and openness toward ethnic groups different than one's own. Such attitudes include being open to other cultures and making an effort to meet people from other groups.
Although there are very few studies on other-group attitudes and well-being, the studies that do exist offer a consistent picture. They suggest that among Latino, Asian, and African American youth, those who have more positive other-group attitudes have more positive self-esteem and self-concepts (Lee, 2003; Phinney, Cantu, & Kurtz, 1997; Phinney & Devich-Navarro, 1997) . Moreover, these studies were conducted in Texas and southern California-two contexts that most likely differed in ethnic diversity. As such, it is possible that having positive attitudes toward other groups is beneficial across contexts. In the current study, we tested whether the benefits of other-group attitudes to psychological functioning is indeed consistent across contexts.
Why Context Matters
Theoretically, as the goodness-of-fit framework suggests (Lerner & Lerner, 1983; Thomas & Chess, 1977) , the more individuals' characteristics match the demands of their context, the more positive their development and psychosocial functioning. Subsequently, the consequences (e.g., functioning) of identifying with one's ethnic group may depend on how one's ethnic identification (values, beliefs, behaviors) and other-group attitudes fit with the demands and resources in the context. For example, Asian youth living in an ethnically dense context may experience a better "fit" with the context's norms and values. This fit, in turn, may lead to greater well-being. Some studies, in fact, have demonstrated that "cultural fit" promotes well-being (Nguyen, 2000; Ward & Chang, 1997) . Nguyen (2000; in preparation) , for example, demonstrated that cultural fit was positively related to the well-being of Vietnamese and Mexican youth. The more youth felt a sense of fit with their context (that their cultural behaviors and values fit with the demand and resources in their context), the better they did on an array of psychological, social and academic indices (i.e., symptomatology, depression, self-esteem, life satisfaction, math scores, academic aspirations, and family, peer, and teacher relations).
Still another study-one involving Chinese immigrants-further demonstrated the importance of fit, this time by showing how the links between language and self-esteem and cultural participation and self-esteem varied with contexts (Schnittker, 2002) . Specifically, Schnittker showed that only in predominantly non-Chinese neighborhoods was English fluency positively related to self-esteem. Conversely, only in predominantly Chinese neighborhoods was participating in Chinese activities positively related to self-esteem. Taken together, these findings suggested that the English fluency and cultural behaviors of Chinese immigrants related differently to their selfesteem, based on how well their behaviors fit with the demands in their context. These findings demonstrated the goodness-of-fit theory; they suggested that in the presence of a numerically strong, supportive ethnic community, one may be more likely to maintain and benefit from a strong ethnic identity.
In addition to goodness of fit, social identity theory is also relevant. Social identity theory proposes that a fundamental human motivation is to belong to a group and to derive positive feelings and emotions as a member of that group (Tajfel & Turner, 1986) . In such an ethnically diverse context as the United States, one's ethnic group is an especially important group (Phinney, 1990) . Members of an ethnic group can often take pride in belonging to their group, by drawing from their rich cultural background, history, and traditions (Hutnik, 1991) . Moreover, their identification with the ethnic group (their ethnic identity) can promote a positive self-concept, especially when the group is socially valued (i.e., respected or held in high esteem).
Based on these theories, we predicted that in an ethnically concentrated context, the ethnic group is more likely to have political power and positive role models and thereby more social value than a group in an ethnically dispersed context. In such a concentrated, more socially valued context then, identification with one's ethnic group (one's ethnic identity) is more likely to promote a positive self-concept.
Context and Ethnic Identity
Three characteristics of the context are especially relevant to the development of one's ethnic identity: the degree of "institutional completeness" (Breton, 1964; Rosenthal & Hrynevich, 1985) , the density of the ethnic group (Garcia & Lega, 1979) , and the power and status of the ethnic group (Berry, Poortinga, Segall, & Dasen, 1992) . First, institutional completeness refers to whether the churches, schools, media, and other institutions in the community context mutually reinforce each other in their cultural messages to ethnic group members. Some studies have found that the more cohesive and structured the ethnic group in the community, the more ethnic individuals valued their ethnicity (Driedger, 1976; Rosenthal & Hrynevich, 1985) . In this type of community, there are a greater number of positive role models available and, consequently, younger members are more likely to grow up with a positive evaluation of one's ethnic group and ethnic behavior (Kvernmo & Heyerdahl, 1996) . Thus, we hypothesized that Asian Americans living in a context characterized by a tightly knit, highly structured Asian network (high institutional completeness) would report stronger ethnic identities than those in a less institutionally complete context. Second, the density of the ethnic group (i.e., the size of the ethnic population in the community) is also important to the development of one's ethnic identity (Garcia & Lega, 1979) . Theory and empirical evidence suggest that being part of a large ethnic minority group could lead to stronger ethnic identities (Phinney & Rosenthal, 1992) . For instance, researchers in Norway found Sami adolescents (Aborigines) who lived in an ethnically dense context (80% to 90% of the population were Samis), were more likely to identify as Samis. In contrast, adolescents who lived in a less ethnically dense context (10% of the population were Samis) were more likely to identify as Norwegian or as bicultural (Kvernmo & Heyerdahl, 1996) . As such, we hypothesized that living in an ethnically dense and vibrant community would strengthen one's ethnic identity because it provides youth with more opportunities, resources, role models, and reinforcements to be "ethnic."
Finally, group power and status refer to whether the ethnic group is politically and institutionally visible in the community-for example, the extent to which they hold political offices (Berry et al., 1992) . Social identity theory (Tajfel & Turner, 1986) suggests that identification with higher status groups may lead to higher self-esteem. Consequently, we predicted that Asian youth living in a community where Asians have greater power and status (such as those in the concentrated context) will report stronger ethnic identities than those in a more dispersed (and less ethnically powerful) context.
Context and Other-Group Attitudes
The contact hypothesis (Miller & Brewer, 1984) suggests that youth living in an ethnically diverse context have many opportunities for contact (interactions) with other groups and, subsequently, will hold more positive other-group attitudes. Indeed, Phinney, Ferguson, and Tate (1997) found that minority adolescents who lived in an ethnically diverse neighborhood reported more other-group interactions (e.g., hanging out with or spending recess with adolescents of a different ethnic group) compared to those from less diverse neighborhoods. Furthermore, there was a positive relation between engaging in other-group interactions with other-group attitudes. Thus, adolescents living in a more diverse context were more likely to endorse more positive other-group attitudes.
In addition, multicultural theory suggests that individuals who are more comfortable with their own ethnicity (i.e., have a stronger ethnic identity) may hold more positive other-group attitudes (Berry, 1984) . study also supports this theory; they found a positive association between ethnic identity and other-group attitudes; that is, adolescents who were more comfortable and secure about their own ethnic group were more likely to hold favorable attitudes toward people of other ethnic groups. Similarly, Valk (2000) found that among minority adolescents in Europe, ethnic pride was positively related to other-group attitudes. Consequently, based on the contact hypothesis and multicultural theory, we predicted other-group attitudes will be more positive for those in the concentrated (rather than dispersed) context
Why Emerging Adults?
The current study focuses on emerging adults primarily because the development and achievement of a secure, coherent identity is a critical task not only during adolescence (Erikson, 1968) but also during emerging adulthood-a period that includes the typical college student age range of 18 to 25 years (Arnett, 2000) . The period of emerging adulthood may afford the greatest opportunity for individuals to explore and develop their identity in key areas such as work, love, and worldviews, more so than during adolescence (Arnett, 2000) . Another key area for ethnic minorities, more so than for majority group members, is exploration into the meaning of one's ethnicity (Phinney & Alipuria, 1990 ). Phinney (2006) argued that ethnic minorities' "sense of membership in an ethnic, racial, or cultural group is an underlying issue that pervades and influences progress toward adulthood" (p. 118) For ethnic minorities in particular, then, exploration of one's ethnic identity is likely to continue into the period of emerging adulthood.
Hypotheses
Drawing from two samples of Asian American emerging adults-one in an ethnically concentrated context and the other in an ethnically dispersed, mainly White context, we examined: (a) how ethnic identity and othergroup attitudes were related to psychosocial functioning (i.e., depression, self-esteem, and connectedness to parents) and moreover (b) how context moderated these relations. We chose connectedness with parents to reflect the idea that family relationships may be an especially important aspect of functioning for our samples, given the Asian culture's emphasis on collectivism and filial piety (Kwan, Bond, & Singelis, 1997) .
Our hypotheses:
Hypothesis 1: The ethnic identity of Asians in the concentrated context would be stronger than those in the ethnically dispersed context. Hypothesis 2: Ethnic identity would be positively related to functioning for both samples, but, Hypothesis 3: The relation between ethnic identity and functioning would be more robust for those in the concentrated (rather than dispersed) context. Hypothesis 4: Other-group attitudes would be more positive for those in the ethnically concentrated (rather than dispersed) context. Hypothesis 5: Other-group attitudes would be positively related to functioning (and equally so) for both contexts.
METHOD Ethnically Dispersed Versus Concentrated Contexts
In the current study, we sampled Asian American students from two contexts, one from the Midwest (dispersed context) and the other from the West Coast (concentrated context). These contexts differed from each other in three important ways: institutional completeness, ethnic group density, and group power and status. First, the ethnic density (or density of Asians) in the concentrated context was greater than that in the dispersed context. In the concentrated context (at the community level), 31% of the total population (239,565 of 776,733) were Asians and Pacific Islanders, in contrast to only 8% (3,819 of 46,525) in the dispersed context (U.S. Bureau of the Census, 2000). The two contexts also differed widely in their race and ethnic diversity, with the concentrated context being much more diverse. Whites in this context constituted 44% of the population, African Americans 8%, Latino Americans 14%, and Native Americans < 1%. Conversely, in the dispersed context, Whites constituted an overwhelming 81%, with smaller percentages of African Americans (7%), Latino Americans (3%), and Native Americans (< 1%).
Second, the status and political power of Asians were much more pronounced in the concentrated context than in the dispersed context. Asians in the concentrated context had a strong political influence as demonstrated by the many positions they occupied as members on the Board of Supervisors, as commanders and deputies of police, and as school teachers and principals. Furthermore, the celebration of Asian cultures was highly visible as evidenced by the annual Chinese New Year Parade, the Korean and Japanese street fairs and festivals, and the rebuilding of an Asian Art Museum in the inner city. In contrast, Asians in the dispersed context did not have many positions of power nor any festivals or museums that celebrated Asian cultures.
Finally, institutional completeness was greater for Asians in the concentrated context than dispersed context. Asians in the concentrated context were highly organized and had considerable institutional support in the form of churches, language schools and ethnic enclaves (Japantown, Chinatown, etc.). In fact, a vibrant Chinatown, one of the largest in the country, provided a focal point for many community members (Wong, 1998) . In contrast, Asians in the dispersed context were more fragmented and diffuse. They had very few institutional supports to help maintain the Asian culture; there were no language schools or ethnic enclaves and very few churches geared toward Asians.
University Context (Dispersed vs. Concentrated)
The universities from which these samples were drawn also differed in the same ways. First, the ethnic density of those in the concentrated university context was much greater-as 39% of students in this university were of Asian descent in contrast to only 4% in the other university (in the dispersed context).
Second, the group's power and status were also greater in the concentrated university context. This is evidenced by the 15% of Asian administrators and faculty members in the university and even a past university president who was Asian. In contrast, the university in the dispersed context had fewer Asian administrators or faculty members (9%) and never an Asian university president.
Finally, the level of institutional completeness and resources available was far greater for those in the concentrated university context. There were many more Asian student groups (and these groups were more diverse) in this context; 25 groups versus 6 in the dispersed context. Furthermore, there was a well-established department in Asian American studies, which offered more than 50 sections of Asian American courses (with 30+ faculty) and a bachelor's and master's in Asian American studies. In contrast, the university in the dispersed context did not have a department or offer any degrees in Asian American studies. Although there was an Asian Studies Center, it was difficult to tell how many Asian American courses there were, as they were scattered throughout various departments. Support for students interested in Asian studies was not as unified in the dispersed context.
In sum, the two university contexts (dispersed vs. concentrated) differed in the same way as the two community contexts. We recognize, however, that the university and community contexts were not necessarily the same. It is likely then that our samples were more similar to each other than would have been if we recruited participants from the community. For instance, college students share the similar experience of being exposed to a wide range of classes (such as courses focusing on race and ethnicity), persons, and ideas that may challenge them to think about their ethnic identity and other-group attitudes. Nonetheless, at the community and university level, the concentrated contexts showed more ethnic density, political power, and institutional completeness than the dispersed contexts.
Participants
The sample consisted of 261 emerging adults, 108 from the dispersed context (M age = 19.8 years, SD = 1.56, 51% females), and 153 from the concentrated context (M age = 21.3 years, SD = 2.35, 66% females). Although some students were recruited from Asian student groups, the majority of participants (more than 95%) were recruited from psychology classes on campus. The first author met with the psychology classes and student group leaders to explain the purpose of the study (to understand the Asian American experience) and to ask for volunteers to participate. After submitting their informed consent, students completed the self-report questionnaires in classrooms in groups of 2 to 10. Lotteries were held so that several students were monetarily compensated. In the dispersed community, three randomly chosen participants received U.S. $25, $25, and $50. In the concentrated community, two randomly chosen participants received $100 each. All study procedures and measures were approved by both universities' human subjects review boards.
See Table 1 for a comparison of the two samples. The two samples were similar in their distribution of sex, birth order, generational status, father and mother education, and years in the United States. The largest ethnic group in the dispersed (26%) and concentrated (49%) contexts was of Chinese origin (this included individuals who used the term Chinese in their self-label). The remaining percentages consisted of students who self-labeled, for example, as Filipino, Japanese, Korean, Thai, Hmong, Vietnamese, Malaysian, Burmese, and mixed Asian origin.
The two samples however, differed in age, year in college, and family structure. Students from the concentrated context were older, t(259) = 6.03, p < .001, were of a later year in college, t(248) = 2.78, p < .01, and were more likely to grow up in single-parent families (χ 2 = 5.11, df = 1, p < .05) than those in the dispersed context. These variables, with the exception of year in college, were controlled for in later analyses. We did not control for year in college as it correlated highly with age, r(250) = .77, p < .001. Finally, a majority of those from the dispersed sample grew up in the Midwest (80%) and the rest on the West Coast (13%), East Coast (5%), and South (< 1%). In contrast, a majority of those from the concentrated sample grew up on the West Coast (96%) and the rest in the Midwest (3%) and East Coast (< 1%).
Measures
Demographic variables. Demographic information was collected on age, sex, generational status, length of U.S. residence, family structure (e.g., who did they grow up with), and parents' education level. For second and later generations, years in the United States was equal to their age.
Self-label of ethnicity.
Respondents' self-label of ethnicity was measured by an open-ended question that asked "What is your ethnic identity?" Measure (MEIM; Phinney, 1992) . The MEIM measured the strength of one's overall ethnic identity, along with its three dimensions: (a) sense of belonging to and attitudes toward one's ethnic group, (b) ethnic identity achievement based on exploration and commitment, and (c) ethnic behaviors and customs. Participants responded on a scale of 1 (strongly disagree) to 4 (strongly agree) to items such as: "I have spent time trying to find out more about my own ethnic group such as its history, traditions, and customs." Negatively worded items were recoded and an overall mean score calculated so that a higher overall score indicated a stronger ethnic identity. Cronbach's alphas were .90 and .82 for the dispersed and concentrated contexts, respectively. This 14-item scale has been used with ethnically diverse samples, including Asian adolescents and college students, and has demonstrated reliability and validity, for example, in predicting self-esteem and academic self-confidence (Lee, 2003; Martinez & Dukes, 1997; Phinney, 1992; Phinney & Chavira, 1992) .
Multigroup Ethnic Identity
Positive Other-Group Attitudes (Phinney, 1992) . This 6-item scale assessed attitudes and openness toward other ethnic groups. Using a 4-point Likert-type scale, participants rated items such as, "I like meeting and getting to know people from ethnic groups other than my own." Negatively worded items were recoded and the mean score calculated so that a higher score indicated more positive attitudes toward other groups. Cronbach's alphas were .70 and .79 for the dispersed and concentrated contexts, respectively. This scale has demonstrated reliability and predictive validity with social connectedness and self-esteem among Asian American college samples (Lee, 2003) .
Global self-esteem from the Self-Perception Profile for College Students (Neemann & Harter, 1986) . This 6-item subscale measured how positively individuals felt about themselves overall. It included items such as: "Some students like the kind of person they are. Other students wish that they were different." Participants were asked to decide which statement was most like themselves and then whether the statement was "sort of true or false" or "really true or false." A mean score was calculated so that a higher score indicated a higher level of self-esteem. Cronbach's alphas were .85 and .87 for the dispersed and concentrated contexts, respectively. This self-esteem scale has been associated positively with parental nurturance (Hopkins & Klein, 1993) and negatively with depression among Asian students (Kwak & Kim, 1997) . Studies-Depression (CES-D; Radloff, 1977) . This 20-item scale measured psychological depression. Using a 4-point scale (from 1 = rarely to 4 = most of the time), participants indicated how often they felt or behaved during the past week. They responded to items such as: "I was bothered by things that usually don't bother me." Positively worded items were reverse-coded and mean scores were calculated so that a higher score indicated higher levels of depression. Cronbach's alphas were 90. and .89, for the dispersed and concentrated contexts, respectively. This scale has demonstrated adequate reliability with various Chinese-, Korean-, Japanese-, and Filipino American samples (Kuo, 1984; Ying, 1988) Connectedness to Parents (Stutman & Lich, 1984) . This 11-item scale measured the extent to which the respondents felt close to and supported by their parents. Using a 4-point scale, respondents indicated how strongly they agreed or disagreed with statements such as: "When I am feeling bad I can count on my parents to remind me of my worth." Mean scores were calculated so that a higher score indicated feeling more connected to parents. Cronbach's alphas for the dispersed and concentrated contexts were .89 and .88, respectively.
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RESULTS
Preliminary Analyses
Self-label. Participants' responses to "What is your ethnic identity?" were grouped into four categories, based on those proposed by Portes and Rumbaut (2001) :
1 national-origin (e.g., Chinese, Filipino, Japanese), hyphenated American (e.g., Chinese American, Filipino American, Japanese American), Panethnic (Asian and Asian American), and mixed (e.g., Filipino Irish, Chinese Hispanic, Chinese African American). The two samples did not differ in their distribution of self-labels. Of the combined sample, 62% reported a national origin identity, 32% a hyphenated American identity, 3% a Panethnic identity, and 3% mixed identity.
Psychosocial functioning (dependent variables). Results (t tests) indi-
cated that the two samples did not differ in their psychosocial functioning; they had similar levels of depression, self-esteem, and connectedness to parents (see Table 2 ). Table 3 shows bivariate correlations for ethnic identity, other-group attitudes, and psychosocial functioning.
Demographic variables, ethnic identity, and other-group attitudes.
Results (correlations) also suggested that for both samples, ethnic identity and other-group attitudes were not related to parental education or family structure, and furthermore, that ethnic identity was not related to age, sex, or years of U.S. residence.
Other-group attitudes, however, were related to age, sex, and years of U.S. residence, although somewhat differently for the two samples. Specifically, other-group attitudes were positively correlated with age for those in the concentrated context, r(153) = .16, p < .05, but negatively correlated for those in the dispersed context, r(108) = -.22, p < .05. Moreover, females tended to have more positive other-group attitudes than males in the concentrated context (t = -2.86, df = 151, p < .01); there was a similar trend in the dispersed context but not significantly so (t = -1.62, df = 106, p = .11). And finally, years of U.S. residence was positively related to other-group attitudes for the concentrated, r(153) = .27, p < .01, and dispersed, r(108) = .32, p < .01, contexts.
Testing the Hypotheses
For Hypotheses 1 and 4, t test results showed that the two samples did not differ in their mean levels of ethnic identity and other-group attitudes (see Table 2 ). They differed only in their standard deviation of ethnic identity, with greater deviation in the dispersed (SD = .48) than concentrated sample (SD = .36) (Levene statistic = 6.31, df = 1, p < .05).
For Hypotheses 2, 3, and 5, multiple hierarchical regressions were used to examine how youth's ethnic identity and other-group attitudes' were related to their psychosocial functioning and how context moderated these relations. In all the analyses, control variables (i.e., age, sex, U.S. residence, family structure, and parent education) were entered in the first step, ethnic identity and other-group attitudes in the second step, and interaction terms, in the third step. The interaction terms were created by multiplying the context dummy variable with the ethnic identity and other-group attitude variables (the two predictors). The raw scale scores of these predictors were centered in the analyses to reduce the collinearity between the main effect and interaction terms (Aiken & West, 1991) . Regressions were conducted separately for the three dependent variables: depression, self-esteem, and connectedness with parents.
Results (simple effects) indicated that ethnic identity was related to better functioning in terms of self-esteem and connectedness to parents (but not to depression). Other-group attitudes were related to better functioning in terms of self-esteem and depression (but not to connectedness with parents; see Table 4 ).
Moreover, interactive effects and post-hoc analyses indicated that ethnic identity was related to more positive functioning (in terms of depression and connectedness to parents), only for the ethnically concentrated sample. Specifically, ethnic identity was negatively related to depression for those in the concentrated context (β = -.22, p < .01) but not the dispersed context (β = -.02, p = .85; see Figure 1 ). Ethnic identity was also positively related to connected with parents only for those in the concentrated contexts (β = .34, p < .001) but not the dispersed context (β = .14, p = .17; see Figure 2 ). Finally, there were no interactive effects with other-group attitudes, showing that the links between other-group attitudes and functioning did not vary by context.
DISCUSSION
The current study examined how ethnic identity and other-group attitudes were related to psychosocial functioning (i.e., depression, self-esteem, and connectedness to parents) and, moreover, how these relations varied by context. One context was predominately White with few Asians (dispersed), and the other context ethnically diverse with a dense, more cohesive, and structured network of Asians (concentrated).
Overall, findings suggested that ethnic identity was related to more positive functioning in terms of self-esteem and connectedness to parents. Other-group attitudes were related to more positive functioning in terms of self-esteem and depression. Furthermore, moderated effects showed that although the links between other-group attitudes and functioning did not vary with context, the links between ethnic identity and depression and ethnic identity and connectedness with parents did. Specifically, ethnic identity was related to more positive functioning only for those in the ethnically concentrated context.
Ethnic Identity and Other-Group Attitudes in Dispersed Versus Concentrated Contexts
Contrary to predictions (Hypotheses 1 and 4), we found that Asian Americans in the concentrated context did not report higher levels of ethnic identity or more positive other-group attitudes than did their peers in the dispersed context. We expected such differences because, as past findings showed, adolescents would be more likely to engage in ethnic behaviors and to identify with their ethnic group in the presence of a strong, cohesive ethnic community with many successful role models (Kvernmo & Heyerdahl, 1996; Phinney & Rosenthal, 1992) and because adolescents would be more likely to report positive other-group attitudes than those in a less diverse community ).
In the current study, the lack of findings (i.e., the similarity in ethnic identity and other-group attitudes) could be due, in part, to the possibility that the samples grew up in an area different from where they are now attending college, an area more similar to each other than hypothesized. For example, the concentrated sample may have grown up in a similar, ethnically dispersed neighborhood as those in the dispersed sample. Indeed, these students may have self-selected a more ethnically diverse university based on their preexisting ethnic identity and communities of origin. However, our analyses indicated that the samples grew up in a region similar (at least roughly) to where they were currently living, as 80% of the dispersed sample grew up in the Midwest and 96% of the concentrated sample grew up on the West Coast. Either way, future research should assess more specifically their samples' community of origin.
It could also be that the two samples did not differ in ethnic identity because on a national level, Asian Americans are still of minority status. Although our concentrated sample had significantly greater power, status, and visibility than their dispersed peers (at the university and/or community level), it is still the case that on a national level, Asians are a distinct minority, constituting only 4% of the U. at the national level. Hence, it may be their minority status at this level that prompts both samples to identify with their ethnic background, regardless of the composition of their more immediate contexts (see Phinney, 2006) . Future studies should examine how these multiple levels of context (i.e., immediate neighborhood to national context) differentially affect the development of ethnic identity. Finally, although the samples had similar levels of ethnic identity, they may have arrived at this identity through different pathways. In the current study, we speculated that the institutional completeness, ethnic density, and group power and/or status of Asians in the concentrated context would strengthen their ethnic identities, more so than in the dispersed context. This may still be true. However, perhaps for those in the dispersed context, other mechanisms (pathways) may be more relevant to their ethnic identity-for 
TABLE 4. Hierarchical Multiple Regression Analysis for Ethnic Identity and
Other-Group Attitudes Predicting Functioning (N = = 261)
Step a. Covariates (control variables) were age, sex, years lived in the United States, family structure, and parent education. b. Context coded 0 = concentrated context, 1 = dispersed context. c. Family structure coded 1 = grew up with both parents, 0 = other. ns = Covariates were not statistically significant at .05 alpha level. † p = .05, *p < .05, **p < .01, ***p < .001.
example, mechanisms related to their experiences of discrimination and heightened awareness as a distinct minority. Given their predominantly White context, Asians in the dispersed context may stick out as a distinct minority, more so than those in the concentrated context. Given their distinctiveness, those in the dispersed sample may be more likely to be discriminated against. It may be this discrimination and distinctiveness and/or heightened awareness that strengthens their ethnic identity (Rosenthal & Feldman, 1992) . In fact, studies have shown that individuals who experienced discrimination identified more with their ethnic or racial group (Operario & Fiske, 2001 ) Indeed, maintaining a strong ethnic identity is an important source of resilience or self-protective strategy to defend against the negative effects of discrimination (Phinney, 2003) . Furthermore, other studies have shown that in a context with few ethnic-group members (and high distinctiveness), ethnic minorities turn to each other for support to maintain strong ethnic ties (e.g., Padilla's study of Mexican-Americans, 1980) . Even with their ethnically dispersed contexts, Mexican Americans in these communities maintained a high level of cultural awareness and ethnic loyalty.
In sum, the samples' similar levels of ethnic identity do not necessarily mean that context is unimportant. It could be that our samples developed their identities through different pathways, shaped by different contextual factors. Future research should identify how various factors such as discrimination and distinctiveness, institutional completeness, ethnic density, group power and status, and so on, may differentially shape ethnic identity in dispersed and concentrated contexts.
Ethnic Identity and Psychosocial Functioning
With regard to Hypothesis 2, we found that ethnic identity was related to more positive functioning in terms of self-esteem and connectedness with parents. It appears that youth who identified more strongly with their ethnic culture enjoyed higher self-esteem and closer relationships with their parents. Perhaps youth with stronger ethnic identities share more cultural similarities, and thus, better relationships with their parents. Or perhaps close relationships with parents foster youths' willingness to identify with their parents and consequently, with their parents' cultural heritage.
Previous studies have also established a positive link between ethnic identity and well-being among Asian American youth (Lee, 2003; Martinez & Dukes, 1997; Phinney & Alipuria, 1990; Phinney & Chavira, 1992; Tsai et al., 2001) . We have extended these findings by showing that ethnic identity is related not only to individual functioning (i.e., higher self-esteem as other studies have found) but also to interpersonal functioning, as assessed by youths' connectedness to their parents.
With regard to moderated effects (Hypothesis 3), we found that ethnic identity was related to more positive functioning (in terms of depression and connectedness to parents) only for those in the concentrated context. In contrast, ethnic identity was not related to functioning in the dispersed context. Thus, similar to past findings, our results indicated that the relation between ethnic identity and adjustment varies with contexts (Phinney, 1990; Umana-Taylor et al., 2002) .
These findings suggested that participating in and identifying with one's ethnic group may be particularly advantageous for individuals who live in ethnically concentrated contexts that reflect the values and behaviors of the ethnic group and, moreover, where the ethnic group is cohesive and enjoys a high status. As social identity theory suggests, identifying positively with a particular group-especially if the group is socially valued-provides a basis for the development of a positive self-concept (Tajfel & Turner, 1986) . Conversely, in a context where the ethnic group is not cohesive or valued, the positive outcomes associated with identifying with the group may not emerge.
Our results were also consistent with Schnittker's (2002) finding that cultural participation related to functioning only in certain neighborhood contexts. In his study, Chinese individuals who engaged in greater cultural participation also reported greater self-esteem-but only in predominantly Chinese neighborhoods. Our results, along with Schnittker's, suggest that in the presence of a numerically strong, supportive ethnic community, individuals who identify strongly with their ethnic group experience a better fit to their community and, consequently, better functioning. These findings support the importance of cultural consonance between the individual and his or her context-an aspect of goodness of fit (Lerner & Lerner, 1983; Thomas & Chess, 1977) or more specifically, cultural fit (Nguyen, 2000) . In sum, Asian Americans with a strong ethnic identity may fit better into an ethnically concentrated rather than dispersed context. It could be this sense of fit that leads to better functioning, as some researchers have demonstrated (Nguyen, 2000; Ward & Chang, 1997) .
Other-Group Attitudes and Psychosocial Functioning
Finally, with regard to Hypothesis 5, we found that other-group attitudes were related to more positive functioning in terms of self-esteem and depression; that is, youth who viewed other groups more positively were more likely to have high self-esteem and less likely to be depressed. It could be that those who view other groups more positively are more likely to interact and connect with others. Perhaps it is this connection that promotes their well-being-especially so in a context with a strong presence of other groups. It could also be that those who feel better about themselves also feel better about others and, therefore, will view other groups more positively. Either way, these findings are consistent with past work documenting a positive link between other-group attitudes and self-esteem and/or self-concept (Lee, 2003; Phinney & Devich-Navarro, 1997; .
Although youth's attitudes about other groups were related to selfesteem and depression, they were unrelated to connectedness with parents. Taken together, our findings suggest that it is the youths' ethnic identity, and not other-group attitudes, that is important to their relationships with parents. The more youth identify with their cultural backgrounds, the closer they tend to be with their parents. However, youths' attitudes about other groups may be important to their relationships outside the family-for example, with teachers and peers whose cultural backgrounds differ from their own. Future studies should also examine these other, important relationships, as they may be more relevant to other-group attitudes.
As predicted, we also found that the relations between other-group attitudes and functioning were not moderated by context. They were equally robust in the dispersed and concentrated samples. Why no moderation? Even though there are vast differences between the two contexts (in institutional completeness, ethnic density, and group power and status), these differences may be more reflective of ethnic-group factors and, therefore, have more implications on ethnic identity than on other-group attitudes. This notion is substantiated by the fact that ethnic identity's link with functioning varied with context; however, other-group attitudes' link did not.
It could also be that the salience or percentage of other groups is substantial for both contexts (92% and 69% in the dispersed and concentrated contexts, respectively) and therefore, one's attitudes about other groups may be important to functioning for both samples.
A final reason why context did not moderate the relation between othergroup attitudes and outcomes is that although the two contexts are different in their salience and percentage of other groups, these differences may not be strong enough to moderate how other-group attitudes affect functioning. To better test this moderation, future work could choose contexts that vary more widely in their percentage of other groups-for example, contexts with 95% versus 5% other groups. In the current study, however, it seems that other-group attitudes is important to functioning for dispersed and concentrated samples perhaps because of the salience of other groups in both contexts.
Limitations
As interesting as these findings may be, the current study is not without limitations. Four, in particular, merit mention. The first limitation is the aggregation of different Asian groups. Doing so masks how different factors such as history of immigration, religion, culture, and generation status can shape one's ethnic identity and other-group attitudes.
The second limitation is the correlational nature of the data. We examined how ethnic identity and other-group attitudes predicted psychosocial functioning. However, functioning can also predict ethnic identity and other-group attitudes. For example, youth who are closer with their parents may desire to be culturally similar to their parents and thus have stronger ethnic identities. Or, youth who have lower self-esteem may view other groups less positively. Future studies can employ longitudinal designs to examine the direction of cause and effect.
A third limitation is the unequal sample size of the two samples, as the dispersed sample had 30% fewer participants. Hence, it could be that in the dispersed sample (with its smaller sample size), there was not enough power to detect an association between ethnic identity and functioning. Previous studies have shown that such associations are very weak in magnitude (Lee, 2003; Phinney & Chavira, 1992) and thus, may be difficult to detect as they are.
A fourth limitation is that the samples differed in age. Given the positive correlation between age and ethnic identity exploration, for example (Phinney & Rosenthal, 1992) , we know that ethnic identity is a developmental process. As such, the age difference in our samples may obscure maturational and context-related findings and make it difficult to discern whether the patterns were due to contextual rather than developmental factors. Though we controlled for age in our analyses, future research should include samples that are more similar in age to better isolate contextual differences.
Future Research
Future research could establish more precise definitions and measurements of the community context (Sampson, Morenoff, & Gannon-Rowley, 2002) . For instance, is it the number of Asian people, the subjective perceptions of support for one's ethnic group, or the availability of role models in leadership positions that are most important to the development of one's ethnic identity and other-group attitudes? Future research could measure community in these more concrete and exact ways to identify how the community shapes the development and consequences of ethnic identity and other-group attitudes.
Another direction is to compare individuals living in ethnically concentrated versus dispersed neighborhoods from the same urban region instead of comparing from different regions. Doing so would control for possible confounding variables such as economic differences and total population differences between the two cities and allow for a more precise assessment of how more proximal variables, such as the neighborhood's ethnic density, relate to ethnic identity and other-group attitudes.
CONCLUSIONS
In sum, our findings demonstrated that the association between ethnic identity and psychosocial functioning may be context-specific, whereas othergroup attitudes and functioning may be less so, at least for our two contexts. Consistent with an ecological perspective (Bronfenbrenner, 1979; García-Coll et al., 1996 , Lerner, 1996 , the current study highlights how individuals develop in relation to their cultural context. It suggests how contextual factors-such as institutional completeness, ethnic density, and group power and status-contribute to outcomes associated with ethnic identity. Moreover, it suggests how different types of functioning (connectedness to parents vs. depression and selfesteem) can be context specific, as they are differentially influenced by ethnic identity and other-group attitudes and by the contexts in which these identities and attitudes are embedded.
NOTE
1. The first three categories are based on those proposed by Portes and Rumbaut (2001) in their large-scale study of second-generation immigrant adolescents in the United States. They identified four different types of identities (self-labels): a national-origin identity (e.g., Chinese, Filipino), a hyphenated American identity (e.g., Chinese American, Filipino American), a plain American identity, and a Panethnic minority-group identity (e.g., Asian). As Portes and Rumbaut (2001) explained, The first two of these types [identities] identify with the immigrant experience and original homeland, if at different degrees of closeness, whereas the last two types are exclusively identities "made in the USA." The first three also involve chiefly national identifications (past or present or a bridging of both); the fourth reflects a denationalized identification with racial-ethnic minorities in the U.S. and a self-conscious difference in relation to the white Anglo population. (p. 154) It is interesting to note, in our sample not one person labeled themselves as plain American. 
